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1. ei7ol Bay U S

NHSEERIE RIS

N

E

HAE O] 2(RFT, Relational Frame Theory)% Aoje} Q1=

Az me
X Il

£ AHsy] A oA FEEAd Aotk It FEEAlME Skinner(1957)7F A5
2 54 203t g B8 AW F(verbal behavior) S wA8hHE WHE RAE AL T3

>
oK
ok
b
J
El
Ho
i
o
D)
e
=)
=
ok
2
ol
ot
i
rr
ol
>
lo
b
rld
Og(:;

il
|o
frtt
o
lo
o,
R
H
2=
j !
)

2+-5 3l 5 (higher-order verbal operent)®l TIFIAE A7V P 1 Q=AU E, 2022, L5
AoAz Tl 5 Add AF= T2 o™ o] EHorne & Lowe, 199603 TAE ©] Z(Hayes,
Barnes-Holmes, & Roche, 2001)¢] TtHEAo|gtn & 4 At} tfEAQ F o]& FAE o2&
lojs} 1A} BEE ATE TS o, 459 = AEe AT F A

ATHGross & Fox, 2009; Moran et al., 2015).

HAE o2 FH Evle FAE BAY WhS(derived relational responding)ol] Tt o]t}
A E A= BAlderived stimulus relations)= BAH QA &S T3 FAE A= tE2A, n
SHA ¥3 FAE WAE v HEHOE Sidman(197D)] ATE T F A AS
&5 A (stimulus equivalence)©] IHYE BAE W] 7|27t "k A8 ATl m) F (matching
to sample), ol (echoic), HA7] & (listener skil)E AFSIH, MZL v, A E(ac), G257
B Al(textual relations)”} BT AL RHAFAT 0|9} 2 A4S AFFsAHoler &
TKSidman, 1971; Sidman & Cresson, 1973; Sundberg, 2019 A|S1&). AFF5TA FF2 HHARA
(reflexivity), TH7dd(symmetry), %0173 (transitiviey)©l 2 Al 74A19] £A4& 7HA AL itk &3A
A hSidman & Tailby, 1982; Sidman, 1986).

A dFdME ASEFeATAE d2A A= SgHd SAolY A=l tigk A A<
A@Ae AR flo] W dAo] Z|wtete] #AVE APEHE AL e ol 99
o7 A& 7153 A WHS(AARR, Arbitrarily Applicable Relation Responding)®]2Fal ™™ &}
(Steele & Hayes, 1991). TIE0] 7]&0] A A= BAS] $A4& AHste &9 ¥, o
4 B Aol AARRY & EE HAE A BAC A&yl oyr] wEel dEe
(mutual entailment), Z3<-HKcombinatorial entailment), 7]°5-7 ©](transformation of stimulus functions)
59 &olE AASATE FEFue A9 B7 o] T, B9} A WAV SAHETE A
ojty, ZFuh2 A9t B7F #Ho] 9l BSE 7t ol AvkH, A% ¢ c&F A9 BAIS} ol
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Athg - YL / BAES o2 ThE HAK 24

I B = |

2 Jbe) BAT 2] ATe WA wE WAL S gulath Aol Aeda
%5 ¥ 3Kpsychological functions)ys &JW|3t= AR, dlE E°f, B7} ARTH & AHlollA A7l &
4ol 758 AT Yok, B BWE Gu40] YHE T 4G BARoR ant g
oAl 7]5E 7IAA 2 F Jth= Ao|thDougher, Hamilton, Fink, & Harrington, 2007; O’
Connor et al., 2017). TAIE ©]2L AARRY Zo| WEgtygo=z WAsty A HH o2 FGFEA

de SAUE AF BAE AYST dd, FEFW, RSN 8 J)sAcls ge £4

)

N

e to
N

EUl2 ZH(coordination), ¥+l (opposition), H] 1l (comparison), T-H(distinction), A A& (deictic), A5 2]

i_.

2]
H3ta Aok gEY, IAE o|2dAE AARRS T2 f71AdAlE UYERYA|
Azke] AHF WS W EHO|H(Dixon & Stanlay, 2017), AARR 52 FZH2Q0 E3& ATt
oo} Mg FHAE VI okl B, Azke] o] AT o]E Edslr] Y& =¥t
al S’,l]:]-(Hayes, Barnes-Holmes, & Roche, 2001; Hughes & Barnes-Holmes, 2015).

2o A= RETO thal] EdstA A77F XA UTh Dymond 5(2010) 1991FFE 2008
d Alololl F 174719 ATE HESIY, RFT HAE AF7F FS A B FEEE RS
S-S B3I OConnor 5(2017)2 2009 FE] 2016 @7FA RFT & A 5218 HESA
<, 1 5 2434 RFT 97160 A7 3 ot #AE s AFstd=A oot
Atk $A dPFATNM BARE FH 5L Dymond 5(2010)2] ATolAME= RFTY A2
72%, O'Connor 5(2017)9] AT+ RET #H AT 57971 A¥PHo = et 4Ae td
S 2 o]|FofFuE M LAl T 2ol d¥PFHoT WA 2 oby H AIS ude
EX RFT #d A7 ARH o E Zrhste FAE
o] AFoME HHFHo R Wdsl= obFy B A<
O}, OConnor 5(2017)2] AFlAE 1608 T vHIAFHoR Wdah= A4 169, vHEH o

2 0gshe of5e Ao st AT 358 Ao® Ueh) vdgdos wdse A
H

o
¢

=

do

b

=)

of
o

of % RFTS] A go] BE A3 oItk EF WAYAOR BLHE Aol U BT F
5797k A=A ED ) DTS T AYS POE ATV} B AL AAxW AofE £
53] ofele WAl <o WIS olsisty AUsked RETVE RMT AAHE F
F AL JuEA, ol BERAH FoplAt WA A AYS AL 9B V)%
#Ql AR7} AGA ol olol e} B ATE WL FHOL @ RIT BTE FRHOE

BLANE 10 AFES 9ol I U FBE AYsHe d oA
%d_
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1. AN 7

MM

B AT BEMU=EY AL AAF B4 92 wEelEA S g Al PRISMA(The
Preferred Reporting Items for Systematic reviews and Meta-Analyses)oﬂ wg} o] Fof Z&E"U%(Page et al,
2021), PRISMA Azt w2 BAUA=E A4 Axle <329 O-1>3% 2o

ololH Hjo]A AME Eaf s s
A0 sholg) %%£¢ : e Ho*“d% _%522%}{{ A
(n= 1203) o
¥ V )
A== #AE Y
o foimd 110 —  olgD} plol gk A7 5
n-
(n= 1023)
¥ {
full-text HE=Z
Mg A —| Aol of % HldFHn=309)
(n= 382)
ke 1
Atojelat e =2o) =
(n=173) — Hdichrbof] A5k(n=15)
v {
e wregololnt Beie =20} 4
= (n= 58)

B ATE T A7t o] Folxl FAE o|2dd tF =9 AF =7 A4S 98 A
vl A8E =g FE53SIAh 19919 7E 2008\ d0] AFH BAE o] & gk & &
A =R S BAE o)Ed gk Ay =ES 4280 (Dymond et e, 2010), 20093 FE 2016
ol A7E BAE o]2d Uit Qg B4 =8 F BAE o2l Uidt A3 =F2 16090
ATHO Connor et al,, 2017). 5, AW =&2 Faf &AL + AV 19913 5H 20163704 &
A

& o8 W =9 A4 =& 202"oIYtk 2017 FH 2023744 =2l AL o]
Foll BAE o8l W 4 =& AN g4 AuE F o =F3 Zo| Carivate®
‘Web of ScienceE AHESHATE Aol Al M8 w=ZoA g Ao EclA g g} 2F
o] T2 oA 7FA] ZHAOY(1. Topic : ‘relational frame theory’, or 2 . Topic : ‘relational frames' or

3. Topic : ‘arbitrarily applicable relations’, or 4 . Topic : ‘derived relational responding’ or 5. Topic :
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‘arbitrarily applicable relational responding’)< AH&-

‘derived stimulus relations’ or 6. Topic :

I N H%wﬂﬂm% # %pﬂm%wﬁ_
9 ., T o T XM K o T ojp Ao EICY
I = & = = o W - B =
~ = o T . i | o T N i)
NP - Wy w Lo T | - W oR o=
go g ® o T T WO W : Brw o X
o T 4 . el R T
s — P _ X
L._L _wnw/ 5.0 o B’ io [\l B o Xe} .
) ) o 0| T = o o N
I TR 4T om m| £ T Moo o
e g W P oo i N
—_ ﬁl r L._L ool X m ﬁv.ﬁ xr UE ) BL - WT_
o ﬂ 1: ] .NE H_T_ N WIM Jl H_T_ ar L._L a ‘_O_l
R - o X Ty %S| & X P
LA K5 & + o & E - Al
o W g YN o No ~ oy W T
T T N N
d..%ﬁ%ﬂmrm @W%W%mww X ﬂ%?ﬁi%
BS mm w_w B T & TR o ~ - I o
o T m s = 0w o T " =y = T - § KB
LT 9 A g - T o W
W o R = = W W= o = 1 o W T 5 &
&2z R R pS GO T Y
0 —  — Ir | X —~ —_
(S o oW W= e = XN M
L) T T o Mo 50 zo v S T = ~ o] X .
el A W o E o+ Rl T s wﬂarmﬁ:lmﬁv
o 0T o o mo W _ M - <] o — w3 X
TEE 0 R NG = = <o %
W K M w_u "y o B- S 7 oH ~ ) me Wﬂ ﬂl
oo K e I mE Y %
o o)) g 5 M = O . — > ® . N
AN =n o) 0 3 = 70 3 ) o«
G = TR L N A B = oy
o Do R R B n sl 2 oo of
suttiy  Laszas 2lR12 puk gl
I T e Fd g s mLg® =7 = X7 R W
- roed 3 (- = A or o 3 E leu. E 3 © oo . T
i I ol F ooy B QP © K o N oy B
- ‘GIM R ol ol Wl M ) iy o ,Alo A 1w oll o=~ = WIM W
W T o R o B omo O o S = T oap B K
e S (R P T R o= b | 8 D JY L
SER=E) A nh I 3 T A ® - WX g
SLEAY oW T T T O TET L
o] il s 0| il o ) = H - I o o o
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M R0 £8 B3 QuE FFE ety olo] wAelS oy
ol WAL ool U 29) Y =F sswo] 0 FHuQ, S, AT 34 5o

19919 5E 2023d7kA] = &]ollA] A7} o] FolXl AAE o]E tigh =] A
HE AR AHEYTE 1991dFE 200097H = sHOE AH 0.8%, 2001 FHE 2010
NAE 4HOR AP 64Ho] TEFHIATE 2011 AFE 202337 F 3108 =8 o3
T 249] =Fo] A=, 19195 2023d FHE FAE o2 UT A =F 382
A F 81% ©12 =80l 2011dFE 202313 Abolol] BEF I A A RFT F
d =% gl gk Hske <ag M-1>3 2o

e
Hl
o
12

199195H 2023 37EA] ool A A7} o] Rl AAE oo i A4F =& 3828 F
400 382
RO =20 £¢eH)
—E ) =20 £(RT) ;ﬁ‘/*
—— 57 Ry

FT 22| 418 =29 4 >
30
300 %

281,
+ 25:
{250

o

o 223

324
k| 196, 311
W 200 e

HI 150

100

50

sz ds

<O m-1> BAE o220 tish A=Y I o =20 +8 =2 F F0|(1991~2023H)
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i3
iy
oX
=
ro
o
re
-
i
£
D)
r O
>
ot
re
-
e
e
1%
ot
ol
R

o
=2
-
2l

o
e
1%
i

i
&

<E M-1> T2 A S Ol20 Ui 4 =22 A7 Hoxto ot =4 At

AT FAARY Aol o FH n % Ela=e i CC R n %
gl A9 58 79.5%
elQl A5 73 19.1% -
wreo 7} obd 74§ 15 20.5%
ool B3t AF S 30 80.9% - - -
- 382 100% A 73 100%
* A A EHJ AN A H AHEH LN E Tk FEA ] x3h, A HGA |, dEA oA A
Tz, bl 92 - Bkl AHZbAdl, 5ol ADHD - B9 - HkabAel] AojAboll 7kt
W53 - Aol - g 5ol AT, AFFAEY A

38299 =7 F AT FodAel] dha) Aofoll g dwol e =&l 3090%(80.9%)°1 A 2™,
AT FAAA7E Zef)l = 2 73H(19.1%)°1 0T AT %‘041}7} ZelQl =& 739 FolAM AT
ZAZ 7L Wl A7 58H(79.5%), AN IL obd A 158 (20.5%)°1% oH, T
o7} obd A9 FH Hoff
A, 54 131, ADHD - E<F - whabge] 13
of - #2 Pl 11, ANF 11, AFF2EH2A 1HoH. o]F AxEE dund
=29 ol wet A EE 2005
W 29, 20134 39, 20143 53, 20151 5, 20161 33, 2017 43, 2018 4%, 20199 5,
2020 63, 2021 4%, 2022 43, 20233 33|02 YEPTE FAHQ el I RET
e =9 A =29 74 37 Fole <9 M-1>3% 2k

ToolA AF7E o] Fo|R BAIE o8 tit A =& ket I AR B i
Al =82S stexdHz de) HEE AHE A The Psychological Record®l] 11| AA,
Behavior Analysis In Practice®} Journal of Applied Behavior Analysis®ll Z}Z} 10%Ho] AR = AT

20113 3%, 2012

rL
=
[}
S
S
~l
rL
=
[y}
S
S
N
rL
98
)
[}
=
S
rL
Do
T (<)

Research in Autism Spectrum Disorders 7%, Journal of Contextual Behavioral Science 7%, Journal of
Behavioral Education 3%, The Analysis of Verbal Behavior 31| AlAE AT} Behavioral Development,
Behavioral Interventions, Journal of the Experimental Analysis of Behavior= 27} 232 AA = ATt
Journal of Autism and Developmental Disorderst= 13°] A|AE AT St=AEE Had =79 F
T <& M-2>% Zth
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<E M-2> AE 0|20 U € =2 T ATHIAI BTN =22 &XE =22 =

qE n %
The Psychological Record 11 19.0%
Behavior Analysis In Practice 10 17.2%
Journal of Applied Behavior Analysis 10 17.2%
Research in Autism Spectrum Disorders 7 12.1%
Journal of Contextual Behavioral Science 7 12.1%
Journal of Behavioral Education 3 5.2%
The Analysis of Verbal Behavior 3 5.2%
Behavioral Development 2 3.4%
Behavioral Interventions 2 3.4%
Journal of the Experimental Analysis of Behavior 2 3.4%
Journal of Autism and Developmental Disorders 1 1.7%
A 58 100%

rot
A
1x
i
=t

2. UEHEOfQIS AR dt= ZAE 0|2 A0 Cf

D AT FoIAY B} 73
294 A77h o Roi7 WAE olEe] tF AW +E Aer] AT FelATh BDHelY
w gl HES Avinglth A4S ANEDN AIE sGHOE F8 Fol7h opd A% 499
(2.1%), F5 AN A5 78103092 Ueksth Av 2=l wA T gojl 18 e
A3 - ADHD 28, A3 - Ao{LeBAN 17, Av) - AR 19, AT FolArt A - 3
% - 7Pk - Bk - Qoo AL sl - Siggele) 13, A - AThEu el 19, A - ¥
L2 Y oItk AN B9t oBOR T Folzh okd A% 78101, F
B gohel B9 289 OE Uehgth AZgfoldA F5 Aol 20 AT HelArt A
§ - FFHETOIAG AH ] - 2ol 19, A - A3 1Mo ek

=
= 3HA3%°INeH 1 A= o <X [M-3>3 2t}
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il

<E WM-3) #AE 0|2 £Y =& & g7 &Rt o fod 2d =22 +EFF ZH)(, %)

Ho

2H| 23 E
R A 2 7 T2 A aHEY g A
7ol TR AR
7ol
=& & 49(72.1) 7(10.3) 3(4.4) 7(10.3) 2(2.9) 68(100.0)

2 AT FelAel 4%

AT FolAe /1Y 9P ABE P 5 Qi ERS ssW F 1B & A &

7h FelATt elel Bl AS Fuske] RASITE AT Folel ABE 6-74, s-10412] 7
T A

o

SV 47y 228(20.0%) 2 F 7P BUTE 1 O 3~5A, 11~13A417F 42 15(13.6%), 14~16
A= 113(10.0%), 17~1941= 9(8.2%)°]1ATh 204 ©]4 A2 ASLE ¢AG.5%)E 718 ZA
UER T

<E -4> 72 AES Ol20 Ojdt 4 =Z0M A7 HOxte dEE =22 = (858 AU

AT A A n %

3~5A 15 13.6%
6~7A 22 20.0%
8~ 10A] 22 20.0%
11~13A] 15 13.6%
14~16A 11 10.0%
17~ 194 9 8.2%

2321204 ©1%4h 6 5.5%

A 110 100%

5 ¢ = o
st ggoldlom F 27HEds5.0%) 0l AT 7HElA o] Folzl AFE 143(23.3%), &
a4

<E M-5> T2 #AES OlZ0 Ui 4 ==0M a7 8 ME =22 =& ZH(h, %)

AT 273 Sta 7+ AE 3 4 #d AE As4d & A

=29 F%) 27(45.0) 14(23.3) 7(11.7) 6(10.0) 6(10.0) 60(100.0)

- 63 -



F4He ol 2 A 59, AoAEYE, WAY WS, 2SS, SR BRI o
o

719 H(working memory), 37| o] Ao A

frtt
A
an
&
ol
Ip
rE
rO
o
frtl
rr
Yy

- 887] ol dof HE 4IHPLS, preschool language scales — 4th edition)
- Aolol] thdk 0] H&(the development of self-as-context) 6 9.4
- AFAGA(WISC-5, WPPSI-IV)

- AAA Ho] 7]<E(symbolic play skills)

- 7MdE0l(pretend play) &

AL 5

- A WS(derived mands)

- S1EZH M (incraverbal)

- vlo]"(naming)

- A AFA(extual)

- S EZY(autoclitic) &

WA Wk

11 17.2

o
A
rE
o

- 5 7H3(equivalence)

- FAE BAA HES(derived relational responding)
- 71% 71°](transformations of stimulus funtions) 34 53.1
FEOIY &FE oldldtes AT

Hh-&(analogical relational responding)
Z

]

Aud

J o
= 4 o of
L T

.
N

&34 9 we 5

b
&5
e
o

PN
o

T4 5 Y(perspective-taking skills)
12 =& o] (deictic framing)

- 1} o] E(theory of mind)

7|Et

- A3 S (challenging behavior)

- T W27 (rule-following)

- 712 A8} 3 (rule-governed behavior)

k) Al 64 100

10 15.6

>

- A
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/ BAE O|20f L HAN 24

5 43HPLS4, preschool language scales — 4th edition), AFoFoll gk O] Z1&(the development of
self-as-context), A& X T(WISC-5, WPPSI-IV), A& &0°] 7] <& (symbolic play skills) « 7} 0]
(pretend play), PEAK ZE2718 9 1Q Folth AdoAFd 5 sdd W, JEZHE, v
oY, Hla%d, 2EI T H@uwoditioe AATHTOE FFREIATE WA W2 v Sl
& FAHAY o) AAA ke HEE A, 71sHele] 349 AbE AT, R

BAY A7, SRH FEON} S4F olHSHE AT, HFA WS, /WA 1% 24 % mm

E(theory of mind)¥} THH ATE %’6‘}&] st 718t &2 A48 F(challenging
behavior), T2 WE7](rule-following) & 72 A8 3} F(rule-governed behavior)& EZFAIZ T}

AR 83 o] FEHAS o FE&uRle e 4 ARE AuE, Ao
JAA T 6H©.4%), ?1_01 25T 11917.2%), BAH WG 349(53.1%), L& 10%(15.6%),
718t 384 7%)E ERgom TAAQ B Ades <F M-6>3% 2th

oz 2
-lN
AO,L

AojyPF FE wg, G uSHME), 5 T2

AeA dpgor BRIIYon A BY UEe <F M-7>3 2ok #AF wdole b
|

A

training), S/ 7w AA

)
I 4
B
)
o
)
B
7
ot
&
8
=3
&
&
=
e
&
3
2
g
=}
~

E3E JAA z o] tit TS SPWICE st ATE XTSI

Aol F Hd wgolles M wd JEHHE wg, A jkg3 HES JEHHH
& uTrE FPHUOE dte A7E TIAFT SRS uTHOE RS SN EE
t% W3 2 ¥(multiple exemplar instruction)®} ThE W E¥(multiple exemplar training)©] T}, T
W e WA ES A3 olde B SSA7Is HAEA BAF wge] dFolgal &
T oy B A= FAZ nel Elste] 4383 PEAK(the promoting the emergence

o

of advanced knowledge)2} NSD-REP(nonarbitrary same different relational evaluation protocol)?} 72 3
2IOPES AL Aole 5HAE 5 F 5 22308 BESI A AE A

o% e A7E 7IEE ERsIATh AHE W& o] syuicl
T 36%(55.4%), AoWE HA AT 6H9.2%), THaEk
(13.8%), 71EF 1%(1.5%) 2 JErsth

i
=
f
2
- o
X,
)
=

)

S 13H20.0%), 54 T2 93
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- A 2T (match to sample)
- Z738ke W8 FH(conditional discrimination training) 36 55.4

- 573 71dt 34(equivalence-based instruction)

Aojd s #d w

- AE ug

- YEZHYE u 6 9.2

A A wre

- HE u

512 (multiple exemplar instruction or training) 13 20.0

=4 x27

- PEAK X271 9 13.8

- NSD-REP(nonarbitrary same different relational evaluation protocol)

7|Ek 1 15
g A 65 100

B AT 19919 5FE 202317429 = 2ofl4] o] Fojzl RFT A3 Aol tiE AAA AE
E AN e HXEE ST 53], #EAole tde R st RFT A7 AlREAHA A
Hol s AAH HES AAshe As HEE AT 2 AT+ 19919~2008 Abe]9] RFT
Ay AT 428Dymond et el, 2010), 2009~201618] RFT AF +=& 160 (O Connor et al,
20172 EOE 20179FH 202337049 AF AFE S o2 HAs A, 1991 FE 2023
W72 F 1,405 9] AT T TR A-HE RFT AT =E 58W-S AASH 2
ToA B4 AT AF4E EUE oS3 Zo] =9 9 AdstuA gt
AR, G2goelE e g = RFT A7 AR

g2 s RET AT 19919~2008d Abeloll= 2%01] B
263, 201795 2023 del= 309 AT7F o] FiA

=
>._,
i
o
3 xR
o o
ru[o:L
= 8
oL O
5 L
LIRS
% 2
fr g

A7) olskE A Hn S FIE ik Tk e wrsh g A7
o YRS AYHOE WA AL PHOE ol Folurhs W HYAT Asteh U
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4u& - 423 / HAE o2 oigt MAY =4

3K Dymond et el., 2010; O Connor et al., 2017). 53], O’ Connor 5(2017)°] HAEZF A-T-ollA
2009 AFE HFPZFog Adste AAS hHOR d= RFT A7 438 S/ A
S AT & de W, FEFAE R e AT uid & F9 T fleo] HXA
oz griEa AUk

=4, RFT A7 AHSFHER ZolE Ad Al A5407 284 4 Aok APATF
oA HIHF A o2 whdel= Abgrell tigk RFT A7 57%7F AR ERZ NS A Abgo]
kil BABFAETO Connor et al, 2017), & ATolA = RFT A7 5 AHEHAEJGNE A
d A SEANE £33t oF 824%% AR YEhgTh B AT B =F AT 2
ol M2, AH ~HAEGGNE BRI T DN E Ad AHS GO RE o] FofA =
RFT 7|WF SAl= Aol B 1A dge] 384 &S WA F ASS BT UThDixon et
al., 2014; Gorham et al., 2009; Moran et al, 2010; Rehfeldt et al., 2007). £3] A#HA~HEHAA =
7H obsd Aade FeE T AN H(deicio) ZE OIS A% TAS AEA AT T

go] ;i a4l ZUT B perspective-taking) THS 719w Wl F83 IS & F S hGilroy,
Lorah, & Dodge, 2015). #T AFolA= A A A (deictic) —Li’ﬂ 19 ZA7F A8 A AL T B
W3 s oisie o E3HY 4 8ol FHHT e, ol sheolE UL E
Me 2o gk 192 7hssid AEAQ s W disiA A7 ol B
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Abstract

A Systematic Analysis of Relational Frame Theory

Kim, Daeyong'(Konyang Cyber University)
Kim, Minhee (Konyang University)

This study aims to systematically review the global trends in developmental disability research applying
Relational Frame Theory (RFT). Initially, 1,405 research articles were searched, and following the PRISMA
procedure, 58 studies focusing on developmental disabilities within the context of RFT were ultimately
selected for analysis. This research meticulously examined the publication year, journal name, characteristics
of participants, dependent variables, independent variables, research settings, and experimental designs of
the selected studies. The analysis of the global trends in RFT-based developmental disability research
revealed that studies span a variety of developmental disability types, with derived relational responding
and verbal operants among the primary dependent variables, and RFT-based instructional strategies
frequently serving as independent variables. The research settings were predominantly in schools and
therapy rooms, with most participants being children and adolescents diagnosed with Autism Spectrum
Disorder. Through this study, it was confirmed that RFT provides a significant theoretical and practical
foundation for supporting language and cognitive development in the field of developmental disabilities.
Based on the findings, the study suggests the need for expanding the scope and deepening the theoretical
exploration of RFT-related research, discussing the limitations of the current study and directions for

future research.
Key words : Relational Frame Theory, Developmental Disabilities, Systematic Review, Autism Spectrum Disorder
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