HES2A - XA https://doi.org/10.22874/kaba.2021.8.3.75
Journal of Behavior Analysis and Support
2021, Vol. 8, No. 3, pp.75-100

AEse 384 A55A% A AeBSe)
A2 A SR PFo MAE L

B A= Ndste A AF5FTA A Y(positive behavior interventions and supports, PBIS)®] A2 Aol &

o) o | 2345 FA=A AHEYT A7 FAA= Egu AF3H 13hd
A 1olth ERYFoR A FYA AT ALY PFH FHPE dFor FHET FAE
W83k PBISE AASR o™ AA7lde © 74, 359 71587t /M 24, d5sAAE 4, 9%
7] &HA(behavioral skills training, BST)°] ZZETE 431t T |2HE8AE AHES A9 29, 4934
B57 /ESIR PBIS Atele] 715A BAE ERIT F Uk BAL 4089 Y VS S8 vy
T4 AR AZ sER Y TR A 5ES AYF F 308 28 HHOE o] S RFHeOR
Ex35] dAES SAHNAT AAH £4 23, /EskE pBISt A A%l 2'-%%9] FMHF@& P&

AL S BB G2l

i

P

[r

O

(FHof) SHM HSSAet X[ (PBIS), HHUSHEl X|(3CHA), X|HZol, +A&0d WS, HS7|=FH(BST)
# BoA= 1) E . thEHY Junior Fellow Research Grant®] A& Hhol F3E3)S-

s A1 A2 A tEnl e Junior Research Fellow
sk 11 2 A 2K sshysk@korea.ac kr)
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I.A4 &
1. oivel BN U 2H
HT uS 2 Y a7 A AT 9 3 AdS AT A SALAA
(multi-tiered system of supports, MTSS)O| S=E3FIL U ThFreeman et al., 2015). S5 27 of A
MTSSE FAZA PZ=A) 9 X]'L(posmve behavior interventions and supports, PBIS)©] thEAo|th

2]
(Gage, Whitford, & Katsiyannis, 2018; Horner et al., 2014). PBIST slne] BE FAES o=
AR FAZ] AAl(evidence-based practice, EBP)E TA3L7] ¥t ZH YL Z o™ (Horner,
Sugai, & Fixsen, 2017; Sugai & Horner, 2006) 3TA o= do) wel Bz Y =T A
MEstd AL& ﬂ]%ﬂU}(COffey & Horner, 2012; Gage et al., 2018).

AAZ A 159 S =] 29,0009 7Hel St 5509 e ShrolA PBISE A3
(Kittelman et al., 2019; George & Martinez, 2020; Clemens et al., 2021). 1 A3} A= FAZQ
P5S HAaATZ| A8)E 7|ES FHAZ T AU TKBarrett, Bradshaw, & Lewis-Palmer, 2008;
Horner et al., 2009; Metzler, Biglan, & Rusby, 2001; Sprague et al., 2001). =L 13 & < AFH1
A8t v go] 7T+A5l%H THBradshaw, Mitchell, & Leaf, 2010; Horner et al, 2009). &=A&t1 d#AH

B
L=k

5

D

PBISE %93 A$ dutd oz BAAG 50| 051 (Mclntosh, Bennett, & Price, 2011) &
HEH3 22 EAE oS thBradshaw, Waasdorp, & Leaf, 2015).
oe] MdadToA

PBISE %‘*@_’5}1 A#EA H33Hr] Q3 2ACZ A Alsystem) S LA
sl gtk shAlel RAAHG A5S MAEt I HElE A& R F3s] YsiME
stwo] AAE sty FAo= ZH‘_rL/%]sHO]: SFCH(Barrett et al., 2008; Bradshaw et al., 2008; Horner
et al,, 2009). 28U S AA T wAF Qo] AAH o2 2AF37] o]Hr] Wl dtne] A

T Fxet Aol dasitt dul AAVL 257 theole FARY F9, =Y, Hd
ol wek PB159] 4377t A = Th(Feuerborn, Tyre, & King, 2015; Filter & Brown, 2019; Filter,
Sytsma, & Mclntosh, 2016; Sugai & Horner, 2006). WetA W5 AZS AAZ FdHs= FAA
A FAEE Eol7] Slal Bt thekg ks 7S et Aok

SEuvEte] A9 wsE ITAAAYG S Bl A= Estaed pRIS7E BRaH 7] AR on
AA dFEe] EstuolA PBISE ¥stal AthANE, A, AT, 2017). FAll w2t
H 10d Eeell 2031 A7 EREFNCH TOFol AFATE 3o AThEA A, 2021).

o] dFdA FA SAHES Rustdoy 2 A A =75 AMEst 3718k
Mg e HriskA Zokth Fule] pBIS AEAT 118 w=ro] pRIs AEAT 24HS
B2 g ¢dtol] w}:cltt‘( A2 5, 2018) Pl=e] Agole ARBEeY Fx3ME AAYXEE
ARt SR FAEE AU A= B EE SRS
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La5E / HEslE 3B BSEMe K(PBIS)0) AR o] 2e1E0] Y5 nix/s E1}

PBIS &-& 2dS& /Es AFFHIY &, 20170l wEH Afo] A% Hrle= TA FHAEE
FTAHOE o]Foxitt. FA HAE Al A FAsta dHHA HPsA=TE s
Aotk wref FA FAETE B Aol wAke Aus B FA Age dAAe M
A SAE FES JHsMF ot W E FA SAETE 22 Bfole A4 a9t e
A FAY AEE @sleta guksl Ags FHsty FA AUt dod 35 715H It
(functional behavior assessment, FBA)S T}A| AA|sla FA| AlES A3 °]= st} o9} e FA)
FAE H7h= pBIS Algs A4S F FAE Adste A4 ALH R A ojok gtk
(Crone, Hawken, & Horner, 2015). 23+ -gjupete] #3512 S0}t Qﬁ«] EAT o7 g
AT HYrieTol Ago] BAEW SET(school-wide evaluation tool; Sugai & Horner, 2002) &<

i

BoQ(benchmarks of quality; Cohen, Kincaid, & Childs, 2007)%} 22 TiFst A FAE TFES
) Aol e AT7F RTRRITE, AAL BaA, 201,

A FATE ] 93 = /] d3to g 3 F7]EEH(behavioral skills training, BST)%
& 71 e iedolt, BTE Q% AMIAE BUSe A0 BF B4 deFe FEsE

8] A AT 2 AP Awe F ZAVe AT BAoln A% AEe FANTE
srtolth sAEd oL@l FFEATP7E AL
T4IE TE PAL o Be) 49e DS o Baw
Herl=s 4TS BEEAIL OE Al e tael 4L
= A= %O]E}(Parsons Rollyson, & Reid, 2013).
& A T AR, A 8 40k, I G52 16
o A A% PARLolTh A B
=5 ‘*S‘?ﬁl TP j7hA] Fdshs Aotk oE S0, FAAL FHA A
FF AFS TS wsshe A FA] ARH 9F FFAA AES F3E w7iA
wWEo] ¢EHE ZoR A Ferh olyd EAL TFE AWsAY AHoRE hishe

AFAQ H2 P23 pTE AEAATE Mt BTE FF FAAN O B FE RS
3 2

f
2
X
rlr
ol
(L d
X
o
o r_& |"
i<}
fo
ol
ol
T
0%
s
o
b
oo
rkﬂ

L787IE drh AEAA HIHE AT TE@HI BSTE AR THE@HES HlaLsho]
A A B agAo] BEsivte Ayt vHEA o R YFEHUA BT AWV HS
FEA = ThPetscher & Bailey, 2006).

d R ise

uA o2 psTe] WA sWAlolth AR, TAslol & AF Aol U 2AS A
A, A% A Ae AAE ARIT A, T Mﬂ] FAY A5 Ao alel A
5

foks AT YA, Al REPS T4 dF AFe RHojEoh oA, FEAol 3
Aeke Y8k g AFdt A4, dgdte HgolA AgskA gskd AAE 71530
LA, TAANA wAA vz Fe3h X]%J% A3t ARA, Tl FF Mg
A5t 3 w7lA] T, #F =S 9T Parsons et al., 2013).
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WAL w5oll BSTE 83 A77F 78] FHEUT wAb 188e FeR wddM AHE
& F Qe AMEZ HIKpreference assessment, PA) B NHEA =& (discrete trial teaching, DTT)=
7FE2A A Lerman er al, 2008) WA 3E WFOR T FA ALEHS VFEAVE AT
(Miller, Crosland, & Clark, 2014). SHAE WA 4983 AARE WAL 39S tides 79 A9
2% 71es EA3NHATHParsons et al, 2013). T ASE FQ WAL 5B AT DAL 18H =
oz woA PAS THI AT (Pence, St. Peter, & Tetreault, 2012)= AN AALG A}
29, et WA 17, SHAE w4 39St SR DITE 7HEA7| = 3t w43t st
710l A Ao 8 F(verbal behavio)®] W E(mands)E AES ATE AU TKNigro-Bruzzi & Sturmey,
2010). ABA A FAo|A A} 39 A A|ZHE EM(visual analysis)S @AY, DIT, %2
85 AT HAE 7}EX] A(Fetherston & Sturmey, 2014), 1H DL EJ AT A Al(picture exchange
communication system, PECS)S &% 8} thHomlitas, Rosales, & Candel, 2014).

BST= FERAAIE &E3A 0| RATHCrockett et al., 2007; Drifke, Tiger, & Wierzba, 2017; Eid et al,,
2017; Harriage et al., 2016; Jensen, Blumberg, & Browning, 2018; LaBrot et al., 2018; Lafasakis &
Strumey, 2007; Lanovaz et al, 2016, Loughrey et al, 2014; Sawyer et al, 2015; Subramaniam et al.,
2017; Ward-Horner & Sturmey, 2008). 53| PBISS} ##Ho] &= HAAE THS AFE AHERH
oAuy ¢ opA 2W& WFSRE AB-C HF, 2ZH Ao 7wt FA AYS 72X
BST 977} 43 = %l Th(Shayne & Miltenberger, 2013).

b E8taolA pBISE &9 A fol% BSTE &84T 4 e Zo=E Rty Fdd
FFEAE AR SASHA dot= 74 wHoM & TA Hho] T HEHolo
WARE FEFEATI FARRE FEoA AE FA

\__ g
W WEe BYs] Aa o we 4¥dTt sTEn:

f

(Novotny et al., 2020). PBISOI 7“34‘3}
TFHIEE Ak 3 {8

r‘-lOl' fr

ATAAE SFsm A5 15hde] AT 3 YL thPoE £Iske RS pisel
TAE Do BSTE ANSIEom AEshE pais7h AR sHle] Felel W] ofu
G WAEA 1 BNE HASAA sk

2. A7 =H

NEslE pRISE L4l E4:3)
AHE AWE7] 93 AT EA=

AR, sk pBis7 S48t AEH 180 AHG) e FAGY P53
5ol vA= B oHerp

7, P88 ppis7h St AET 15hd AAAe) o] FASY P
o nx= GFE SAHE=

&
2
ol
:Oé

-
s
ol
:Oé
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St A

H(PBIS)O| AXFOf sHio| +HE0

o2t
ofn

O DIXl= =o

1. A7 Zo{x}

B Ao Fedzls sAlol &A% A
TFAAR AT FHAz HA 71EL o

1) ZefJAEA ol o] A HAefloz
ghuof] HE8 EA4ste] Sl w&EEol
3) stael = At W3] 2HE% Q)5S
4) 71E35E pRISE T3 AF TAES
5) FE7F A B4 Fosta A+
Ao 7% HH9} PF

F AR 4 150lch

A

2)

<E 1>% <% 2>&

(F 1) AF Fofxlel 7|1 HE
A=, A Ay Aol A SMS* CIS-A®  NISE-K-ABS ECBI
21AL A 27l ool =7 SA: 1.82 83 5 HMEH T 134,
’ # 13 A3k o3l SQ: 39 (A EAHE 1271

A3 A 4 =7 AkSocial Maturity  Scale), "A] 9 AFS) 2874 AHCommunity Integration Skills - Assessment, CIS-A),

‘THETUSY H-SHF5HA 717 FH(National Institute of Special Education - Korean - Adaptive Behavior Scale),

dolo] W1 o530 57 AEyberg Child Behavior Inventory, ECBI)

(&7 2) AT iRl

A%7)%e 222 FYslen =G5 At A HHL EYHOT st AL ojPw
APAo R ozte] 27E A Fd Folof § YAGe] FFAA Tol=S wEE 4
Hal 2 QT % ITA T TolE 2xE & 5 QS FIY) A2, A BEL
Zol3ln o] B%3 BAY W) TAE HEF F40] SHL FIdle] A
ORE olaslx g FHAE & ALLA e
A% B A A 28 (grinden®] €701 oF 238 AxT =Y b AeeA
94 B doluyAY T4 dojr £o2 UFE ZF Wy BF EF A, AYsior T A&
9% =4 3 Aol BE BAY 3 & HolA 3 Mol &7 Holl Al FA4L "ol EE
Y g%e 2ad UA 29 A, oF 23709 RED 23S 5 BES SeX) 9 o
FEAY BES YEY 1% AA%1 BY
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02
ot
AT
1%
Pl
[0
"O
-

B ATE Ao A% A Sgae] 430 wAA 43 SRS s DAl
41918 UAD B3UD), 4UE AAtaS) ol A glov] £ BEol we
9745 A2 ATARY. =Y S9e BAlo] Aaelq Adshr ol A 2

2ESS
uBshs ARgs 937 VA A Eisk esk Aes] mRelth Y@l Sele
UAFE A 9o WAl w2k FQlo] Ao Qe & AAE T o) Wi Hl AFxze}

BAS 5 A A7 oS U A8 AR AR AR, 1200 S

2EYFA £UR YT AAFY PFA FPPA BES EPAT Yo Fols]
Fash WA AF] F7 BA6l o) Folxo} 3] wWEoltt

hm}
(MAY, 7oA, 2011; Fd%, W3] 2015; AFA, 2018). AR, AT FF& FHAIL
714 Bol Festy AAHQ JlE Al JAE AASET =4, dH e dee FYS

TGN AR e st %Zif%‘goi dAstaien 2 W7), &), 4871t

(E 3) +&0] Y52 T el
EXYE 237 A9
o= u gAo] 7 2Rl B(grindeno] DAF AT AFE LojFH
A% B3] LT
Eol BelA JHk 2 Wk AFE BAR S Ik
AFY g T OER AOE THE 29l 2008 At 20t ge
A Aol % 4A AAE FE AL TREe B¢ 5 o
2 SRl BES R REom TR A BES AT
_ 2% - 225 _ :
# #Ael WA 2Psly 2P EES 94 2 S ok
i gy T8 EE T AT AR sle gdoht s sl
3 e 2 ol e dojh £02 FolE 7 A2 shH etk
Eodws 0 AT 48 808 a7Y 9 Se avson 94 2ae
A 7
P% 1 BAE oz sk ro~ s 4T A% W
st BAL 77 Reke A9l 99 Y BAE A
343171

A= ©E AFlA 7i7ke] 7 FHoz mElE Weliih
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e
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rn
oM
o
ikl
oo

SSMet XH(PBIS)0| XX styol +HF0 B30 0jxl= =1t

) F 943

2 ATE 20219 4€5E 108704 oF 7€ Bt WA AFAE 42 FUmAbe}
SRm 2 HE ppIs 9FE ki AT 7‘041 E4E gofstdtt 53] SHERAA JxE wol
g dgs AAS oFUES RIS seedl= sk A AAE FEI] 3l
AR FAOE PBIS ®e TFAS 7|THE Ao AEFAAES FHIA
T3 PBISY| A AAto] Bt Aot BSTE AR T4+ 68 195H 108 5¥7HA
Aty on F 23] A5E SAHAT FAE TA TE 125 T 7|24 DA} T

Z70A 43715 BT

2 9 74

® Ao pais P A Beld 1%, FAA 1%, AT 2FOE UM GYaiE
FUOZ pBIs B FHSRAD BelA 1FS W, WY, 1T AT PPoE FHA
2 258 YULAS DAL TR, A TR TSl SR AR

2 O
TAsAT AE7t 152 A 5B A E7Kboard certified  behavior analyst, BCBA) A4 %
2A% W7 AEARAE TR £ 902 PHI

(% 4) PBIS & Fd&nt <

T& TEA™) =kl
w3 1 * PBIS ¥ A% vl 24
Az 12 k4 1 « PBIS &%l B 83t oike] HA
nxy . « PBIS © 39 F4 T o 1
= 1 o O s AR g B B
AR 1F « AF FA Bag A5 A
WA 7 « PBIS © 39 A gl Wt =9
SRR 2 « 712 ARodgY oRIF) AT
dx22 1w < WA, AR A 8 E
Al 1 - PBIS ¥ &9 FA P el =9
AqtA} 1 « JEHME S MY, ¥E 715
AE7t 1w « FETAAE 7 2 A G
BCBA 2 « BST A4 B 34 SA= A 5
A 17
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2t

SEA - RIHHT

3) 71547}

5ol WA= o] fE olallsty] Yall FBAS A A3 tHDunlap et al,, 2018). 7&@%7} H
o2& s #AH EAE HEINNL, 715H7F JEHFE 85t stir wds
A uAAIE F71H7H e 3575 ES A EE ST AFF o RE 9

TANAl A-B-C B 7)2L AEFEE 54T

(1) A4 AHE

AT Fo] o] A AWH ARE A7) 98 Tl #G oA EAE AP ESATH
NESREA A E BIEsl] D SFuBSES 9T 7|22AAN, @ MEslu ALY FoF,
ARINE, @ P& EAd U 715, O FFYA 5 FHNAL BMES AHES 2,
AT FHAg AL BRI EFolv B ,
5s Foletr, stale] thefst S5 Fofsty AL S Eohe JR

(2 SR W

AT FoAzte] B3 FAZQ ARE A7) flste] SRR HES AASIGT SRR W2
HIOH SAES F8ate] o 30 F sHEEe} AF tistshs WA o2 o] FolHth WA
a3t dEL 715987 B Ffunctional assessment interview, FAL; O'Neill et al., 2014)4 =g
RO R AFAdstH o wrzstd WEs st SRR A A9, A7 Fo e
ERRle] E53 E7o] #Alo]l Bl Eot I #e A Foldte AMS & 5 USlth

P
H

¢
o

(3) MAS
WA Uil FHES 359 7es FAH] 218 571987 E(motivation assessment
scale, MAS; Durand & Crimmins, 1988)5 %4 o}ﬁiﬁ} AT FoAzte] Gt A FRPFOE
AR =1 W), AgWr], FAs7) st F 16719 &l 47 0¥ FE 6874 7H
S5 Stk odE obd), 119 om, AEEA), 38T, 4HT), 519 B,
aFhoz gHe A, FAWN dF9 7le e B A7I7F 13 5.75)F UERSTH

(4) QABF

AT FAze] AFol FFE T FEH 84AE olslsk] A B57]5 AT A (questions
about behavioral function, QABF; Matson & Vollmer, 1995)% 245t AT Joqzte] gt
A ZrPFor A = W], Leur], sAs]0 Bt F 2579 3l 0% FH
M 41 HER RS Sk odE obd), 10hE ), 23T BA), 33 HF T
o U A% £ W5 S5 BA 77 1A@F 268 erge)
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-E5E / NEE SEN YSTH A (PBIS)0| AXY shyol Y0

o2t

S0 0xlE 2

(5) A-B-C &z
A AAE, S5 E HE, MAS, QABF 59 H%7IEE IR & fle A5 A
Fejok 71e& detslr] Hs A-B-C BE= HHBAES AASAH. 54 FFol IS W
71 Fo]l AT A4, Add AL A%, tiA BN S8 71Sske o, A9 dFol
AW g wiAAR, YA, T3 & AR} AfEo] JUEAE Fotd 4 Jlrh
o

A
<E5>E 9URAY} S AES B olF 108 Yol 712F ABC B s)=0lTh

(¥ 5) A-B-C && ZAxt

YA (Antecedent) 35 (Behavior) S&A5 (Consequence)

sye ¥AUE P58

489 4, A4 & A " S e

=
5 5
x]—/\]q.u]. [e) 5]_3 gﬂ =2 od8
she ARkl A7} e - ¥R HLE A BFem o bz olne
e 16 - o T AL i S dFE
7L BEdhe e = &o] 25

Aol 7H e = SN+

389 2uA, X 2 ShEAt 2 27 =TS s e WAL ZuiE
25e e ARt bE wjotogy Ax=g 77t Bt sAPES B
A7 AT Y= A =4 LTy 29 A2 sHe 1 AES E5 24
27] =74 AFAE F FHoz HEs 74T 27l BT 4& F ANS

9 714 8%
AR P AR PR

Eo]\_ /\O-]l:ﬂ-oH 5’35(%@ %7], ialﬁ7]

o7 Agste] AuE ppa Aol wEw, Ao
FA3NEe FE Aol AAY E7 EdE

1=
Hatioh

4 3o

Q7] Slo) ekl 3 QIrke A % 4 Utk FHHU A Ao vt Mg
<E 6> FBAE B3 HAW BB V)53t 2o we spdoltk

e g
F3H2¢l FBA A3} 159 93l= &4 °é7](Tar1g1ble)
0009l 4 At Zrde] 2 E1& B IS dojuir] $s)

5) BEFAAY
e AEL 2AHoT A, 1 W /5L WAL, Anl DA% AT
71l met 3YFFANA S (behavior intervention plan, BIP)S F~H3A T BIPol= wWlAAD FA,
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2

2t

SEA - RIHHT

AYAT FA, A 1y, $4543 A7 23T 9713 AgS
<33 1>L o] AFo)A AFL3F B AwrA¢] sjQo|th

s

ANA Z) PANE w5 5423 Z7)
stR ol E3)3d] NZHA A7} 9} {7387 dojrie A T8 PF&
ol A, ATA, ElolvlE A Zato] AFgate] A wolw 73 A%

w52 g9l 0e 2% o3 FHIEE A% o S
HAAZE 308 A G B T Folg Bgahel Soubs) BBl
kg B4 A% g 2AZol} 24 At AL w2 w3 B0t
R71A Ad AA A2 B AA QHFEE A5 HHS-S 2%
SEREERC R shio] MEahe Zolo] ZHE MA Aagsne
AAE AL 97 SeARY ATE Aalo] Yk B9l | | £Q%e] %ol v

Akl F A FE3) AT olEE AES AR B2 35 Algx

h i i i

9738 AF

*BSTE AAS P55 TA A

(23 1) BIPY 7H2

(1) WAARE A
AT Fho] ] 2l
Agaely 718, Fd e E 8
ol Ae HAARE 308 A
A AjAHANA A 5T Aol FFol dish

FA A Q] z‘s_} Ag-s

st Bl
.g.

@ A FA
AZH AREE AT HT 9L 5

S A5 BlolslE A A 35

sfate] obgel Shpmst Bastel ok A ol
lo| A AWEe oFEE U 23 BE3T Y
S35 BT e HAY e sl

A5E AAE O A=t

9]
& FRIAH

O &Fo] Al AldsheA e it a3 dse +22 F de 4=, S
TAR Gkl HolA| &= ol T, Heo] Fobsh= FFolut Bl Ebig book), SHEFAIE

Aol T3

3) WAFE wF
A ES o] Hol=

-84 -

A &3 (B 7181 A1 22}, abolishing operation, AQ) A YPA=S ZHS}S T}

=4 W), 207, s48719 22 d5e Yehle ARt



&S/ KEEE 3N ASTM AI-(PBIS)0| XM stlol +F0 dS0l 0jX= Rt

A AL x¥E S0]ak AN THEA)S FE3ANZ 3

(Cooper, Heron, & Heward, 2019) AA, 7}t 3 Fo]& &83te] dats Ae U2 QHIES
=Gt 4, 9t Edoly &5 WAS Fold 1Hd] AA & =
AR, Go7tEE EAY 7He7Ie BA 02 Alo] ke Ale IR

2 el 2He Fi JAT v FEe STHIIAY AaAR 5 e

o & d7oA e Al deEAsd e Bl AeE Algskal

HgAskA e e d5e Bold = @71 Vlse FHA ReEs 13

S 278 ok MEAEET 287 E AFete] 2830t 1nATEH 61 A 7HA]
I

o
o
ol B wrig Al dE e HAsta A wE= st 3890 FHe s

i)

2=
T

©) 7188 A
A AL (1)FE @7HA9] PBIS Aol Bt AT Fo] ol A FESAU
AP BEs Hol= 7l tinlsty] ffs) f718e] Ade sHsty ARl g A5

SRl tAE F A== ﬂ‘%i“%%?:‘%‘% A3, ©194, 2017). & @FolME Bl 718E
A vl FAQRIHZGARLEH, 2019 71Z2E DA 3ol ‘3%71] 3EAE ATkt

<E 7> & A7olA FHE Hr1de] Aot

w7 AR g

sy gy V) AT QoI el A= S BR 4AE et Be obAy

U e w4 3 e AdEk) A salg dad S JEs dn

e g | OTE EASE A% AR @elE @9l deld BYmAE BeATe AAsT
©

FEIL Jaoiee mee wol guse Oe woz oEANL 4AE ud

by e P W AEROR oEslel A QA AAHE Rag wolw ool sop

Pz

ST 45Ee sEE sw o) adshs A wAe AbEse) $71A 2t

6) V57=Ed

2 AFA AAg BT HAabe APAFAFY, 2HHE, o] &AL 2021; Drifke et al., 2017,
Pasons, 2013)0l] 7]Z3&}e] FA3ITE BST ©A= oh, =
A&gatiet. 7 AFoss oA SAE A& FHUAE FS=E BS TE %J_Alo}‘iioﬂﬂ
543 FA 73 AEET} g0 FEoll E2E wi7kA] oF 23t EHS AAEHATE

-85 -



02
ot
AT
1%
Pl
[0
"O
-

=]

<IE 8> B AFAA ARS8 BSTY HAT

(# 8) BST &Hxt

oA &

S+ Y TF AWH AA 29%S B FA AAE EHEh

2dg Egoluir} Bdo] Ho| A FA A5 HoETh

A= Egouie} TAMe] 9 vz} 7h A8

)= FANNA B AL 24 A= AU

o5 2o = w7hx QiR TSt e,
7) A AA

A @A olFolx FAE Tl WHIkE FTo] FAHSA LokEr] HsjA FA ARE
s & d7oMs 4 vt SA dAVE $89 olF 28719 FAVIE 7HleH
Al 7 BBREES 4, AGEH 1, 7123wl A S @A ol F 435714

SASY B} £AY 5] WY

5. A AA

2 A7 FYRIL A FA, A FA, dAVIE 1, $549 FA, I8
7188 Age g FAE /EstE ppisolH FEHHAL HAFY PesH UL FTo=
o] Fol FYPFA FTolth Tt AFAMREEY 4, AdEH 7, 712AY 79
o) s WAL PBISY FURA AFY 7I15E BAE dotEr] s GLdRAT
U oA A3 ST 248 A (multiple baseline design across settings) S AF&3FH THIA S,
WP, £, 2018, A2 5, 2019; Y 5, 2018; Y3, o]A3], W3] 2020).
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S8/ 7WEelel SEA STt Al (PBIS)O] AI&F 0K 3k

o

|0

20® ol 7 1bAo] Euke AN <E 3>9 AT AT & T e
T3t oW (HE 7E3HATH
A 7HA ARe w3 AR wE APEgon TEAOZ FE s|RAL
A WA FFEE Z2AS AASGThEE I, 2016, T
7124 BA9 BFRY 30% ol F7F T AAEAS A o A FASE BYsA

) BEALT A=

SANERH S T3l 42 A5 AFEE R3] 98] HEALE Y X E(inter-observer
agreement, I0A)E FA3AH. F TEAE ATE AFS Al AFAolY Bx 3EA= BCBA
AAE 227 AF PFA FALo|Th l—'?ﬁ‘r% B T 712 dA 337, FA DAY 53]7],

X] 9AS 23715 FAE AAst A7 ¥ ﬂé‘}%lﬁ}.

wEA el Bz AEAte] w3 AT AZ TE A 1149 FE o

Al Jé}“ 4 o ZHA 10A(Cooper et al., 2019)5 /\}%‘3}9‘1"/}. ofefj o] FAol wet ALtk A
AT PFolME oF 94.9%93.3~96.7%), THLH FF A= oF 92.
I0AE F1g = Q3th

1%(91.1~93.3%) AE9]

QAT 470 5
10A) = o375 779 & + gaAw age 5 < 10
(B 9) B YAE 5Y 2 (B191: %)
7% A=Al Z41 9 4w
= 93.3 94.7 96.7
A%y B
(93.3-93.3) (93.3-100) (93.3-100)
Qg
Zolubs) 9= 91.1 92.0 93.3
(86.7-93.3) (86.7-100) (93.3-93.3)

3 RS 24

I0A% BRI A28 2dZ2 §A4 A7 BAL 2H3ATKCooper e al, 2019, A7
BAe A, AR BREE JHISHE FEed, EA, AR 7@71 oJvlsh 2 FHerend)
AR, A2A FA WA ARE Aeld] FREA gt wgd WF

U= ZF 5] E(percentage of
non-overlapping data, PND), 27 B AR 259 =4 EY ]—‘?—9] A5 7+ 2ol & Dl

B S48 AEE SASIATKFH 3], 2016; ©18% &, 2019; SF3E, 2009).
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7. AEH EEE

B o] Al8)A BlEEE A 8l2016)7F AR ATYAEE viE o2 3719 JYEFE9
Z8A, Azxtel 84, A3t uiiolA F 108FS 4% Likerr AEE SHIIESE 33T
A8 A BT Hrldls 7R 194, AR 19, F5XSAKBCBA) 29, & 49H0o] 3t
W7t A} A 382584 95.68) 02 YERSTH
(Z10) A=Y ElET Eot 2o (ool &)

B71Ah H7HAR2 B71A3 712k
B 3.70 3.90 3.80 3.90
G (3.0-4.0) (3.0-4.0) (3.0-4.0) (3.0-4.0)
8. N AL
2 A7 A SEAEE FH3oe7t AN AAY2ES viECR F 7R IHFA

A, A @%MW Z 10532 43 Likerr AEZ SUFIEE 34T 24 AT Hrlo=
A8 A B EE H7HIE 490 FYsAl Fedskd ﬂﬂX}E% %XH GAE =3ls YA
53715 FA2 st #Estanh HrF A3 Hd 3.84%(

(2 11) M 4T g7t 23 (29 &)
7H2H 7R 37143 B7} A4
Bt 3.68 3.82 3.92 3.94
G (3.6-3.8) (3.7-3.9) (3.8-4.0) (3.9-4.0)
m A+ 23

2 Ad7s Sesta Aael At TR AHA e stelAl NEskE pBISE AAISHI SN
FHHA dE & A e AL Feel viA= Z3E AR

WA A A5 WMEE ed ok AM, A2 £2¢ AvEw A=y 59
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20150

(PBIS)O0| RIZ{ZS0H atAfo|
A SANA FF A
oF 2857% %

o B Ll Ho

H,

-

SR - &858 /NS SHE St A
7124 gACA 3% HHES HE 31.11%2 YEREoY
80.0% % FFEATt AYEH THY A, 712 SAdA qE EAY

wou SA gAlA dE BHES HEF 7644%2 FAEAT N12FAY A A9
7124 GAA WF LAELS 212192 UERgoY FA GAA BE LAELS 5476%
SAAEAT kARl A WEe] BHELS V2 ARG TA GANA 43449 A=

Z71E 9k S, A8 A AHRY Ao £ AYFEH £4, 7127 Y 25
Feshs A4S Hola 9tk AR, PNDE AHET H=d £, AYGEH £, 7128
T BT 100%5 YR vk UiA, 53] S44 ARE AEY sy FHdAe
26.67%, AAEH FHAME 1333%, 712AY TS 6.67%2 S42Q WMEE HIoh
A8 &3 73 pND, a7 2744 AE ¢ ow AMEYS uf /JEH3lE pRisE
A7 gAY A PFe FTHAAT
S sl 3Ee Wile e 2t A, A5 £ AYREY sy T4
A, 7124 dAeA dE BAES B 713.33%= UERRoU A GAA s T
Bt 2958%% ZAHJT AHEH FHY A, 712 dAA BE TAES 81.90%E
Yebgou A TA ol A 335 HAELS H 351192 AAFAT 712AY F99 A
7124 dAA dF TAEL 83.03%= UERGE oW A TAA AE LA 37.62% %
ZaEAqTh ARl FAEE PFe] AES V|2 ARG TR GAA 45329 B
225tk E4, A8 A AHRY HTod £ AYFEH £4, 7127 Y 25
sskE Ads Holi ok AA, PNDE AWEYA d==d F4, AYEH 74, 71249
T BT 100%5 YR vk UiA, 530 S44 AEE AYEY Aoy FHdAe
26.67%, AJEH FHAAE 26.67%, 712AY FHAAME 20.0%0 SA4ZR] WHEE HATh
8ol #F% 723, PND, &0 AN AEE THHOE AW Esks W /NESH PBISw
A A7 o) ] s AEs AAAFT FUnAbet AAdE e SHel WEH 97]HE
18-S A3 Y e TASHA F3ht
<9 2>% 43 SWNRAHEAE At ozl AAFE P FHEE AE
WA oIt AAA 4 A ot 2
2. H3tE I 7A|
A AA ol FAVIE IR H AAE FA DA gAY 3 LA O3 2
HA A e P5e AHET AR, A==y FHolAE 63]7] HF 84.44%(80.0~86.67%) =
SAHAT. A, AdEH FHAAE 537] B 78.67%(73.33~80.0%) 2 LA AA,
7122k oM 43]7] B 63.33%(60.0~66.67%) 2 YERGTE HH F=AuE] d5S Ay
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2o} AA, ey FHNME 637 HIF 18.89%(13.33~20.0%) % UEFFTE 8, AdE:
——0

FHAME 537 B 26.67%(20.0~33.33%)2 FASAT. A 7|22 FHd A= 43]7]
B 26.67%(20.0~33.33%)2 4 H AT} 7EstE pBISY &9= FAIEH A
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48R - 222 - &5 / NEeE SEA ST AH(PBIS)0] AXY =ty

AR, TA 3ol Aste] AR, & d7E Sedta dgd ZV%LOH e tido=
PBISS] SRl EIHE Gt /NEste pBis A WA wel HE 743 F BAE
Arste] 7HdE AAstsla BipE FHH *E‘f‘sﬁ L kst T A, JMHGJ& R
TYES S7IBIATL Tl e TAEL skt AA= o] ANA S
Fgol MdHATE Ak AR wEmo] QIgith w}i3te] Wse] T M3k PBISS
ARl FBAE AAEt Yes wefdt ol 7ol 7wk BIPE Yt SAE AlEsi
wjolet ATt ol2d A= /NEstE pBISE D8kl Ao} 25 RAYES
3y

AeAAR ATERE 5, 2017, AAH] T BABVTE FAAIL AAE B

% wﬂ

Z7MNAY AFNe3], wAA, o]A3] 2019), AHA YHletw B¢ 2T YW
P& TN AN B2 f@E@« ZANAY AHENG B 2018), AHG| Z8A]
FARES 2ol FPFA PFL ANNGHUY AR, 0197, 2016, ADA FHY2
AR SS FaAHd ?ﬂ—?(%ﬁ*ﬂ 2018), XA S FPA Tt F EAYES 2
AFEAD, ALY, 2018) 5o Ao} Y3}

E7, BSTY SA AT #ste] AHRH B Afs 7]&9] pBIS Axjol BSTE F7I51¢]

FA FAEE AnIAAGE HlA ook Utk AFHes 4 Bire] AF T4 WL
T U A 28 A 288 Dislon T $9 391 o
Tz =g uj7lx] HbESIRTh BSTY A e JEu|=2] 1-8-9)TPence et al., 2012).
Qo sHEgOIE: FHMolAl 27 Uekel: FUBDE WHHT, TRLLS
Zldo] oA JiE FAAEEC: BEAFTADS 7HEAE T2tk BsTVE AEHY wS
OE Mo d% gav) ERETE Rojn. Fadl A% sEdH T4 AAE +AY WA,
X 7S sH F3E w7iA A&ste] FAE] wZe] wsol ek Aol soid
T UAT AHH 0T oy THAAES nGs= d A3 AT o] ETHParsons et al., 2013)
el WSE BESE SeuAe AEAS PYHL ppse B4 FALE HuT 4

ol
wn
=
it
o
oo
rot
=
>
)
=
Ho
o
=
n)
ok
mhl
_wﬁ
%0
=

A, ppise] S Gl el AARE, 2 a7l A4l A AZaHRE

MEstE A Yter 3 St 2HHolA 1HE Bart ok 2 Ful9] peiS AP AT 81319
TS BN ATFAEBE T, 201900 WmEH 59W72.8%)°] MESLE L& OFIL glor
NE3E MY F= APAFHIAMA 5, 2018; BLol 5, 2019; AhE ML3] 2016 FHE
5, 2017, W3] 5, 2019; WY T, 2018; VA 5, 2019; YA T, 2020, FFZ, oY F,
2016; BH7, 2018, 214, 1Y, 20185 T3l —Erél AsHo 18 HZolls 2
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A tier N FAAT A Ytier 202 EF E3SF st 29U 2] PBIS(school-wide positive behavior
Z7 B FAE 51 J= AolthSugai & Horner, 2006).
SW-PBIST SHAo] @7t we} stude SAIA LFHooF gtk o5 S0, IutgtulelA
SN o} ko] ol wol® S wFolA PBISE w98t Aw stgrdS NS
ARIZE ATk d 5, 2018). YolrkA @Sl 7RkE & m=e] pBISE wU S8t}
Aeto] g F JornE Estucded)d
A, 588 S0lA Adskes Aol st AduEH, B AFelA Algsta ARsiid
PBISt St Adze]e AEjsHs wgex FAE At doll Aol Athfrdz,
o], 2016; Clarke et al, 2002). BEZ BSTE T4 O & IST(n situ training)** Wejafof k=

interventions and supports, SW-PBIS)°]l

237} AThMiltenberger et al., 2004; Pan-Skadden et al., 2009). &, T3 7 o|A9] BSTE
TRSAT AL HollA HlE g e P wHo] oJojF ok ?ﬂﬁ}— Zolty. £& B34
FAolA AANshe FAle ATAQA 8 A RSk ofggo]l BTk 53] stu dZE

& = e Aotk adeE E7sta A5 FA%

Wee Bow FAE Age] 2u
4
-

YE BEE YPYBAA F

5 543 FAA AASAT YRrd o R BT thde] He 7€ DITHW
9} 22 A 7)&Ad(Kirkpatrick, Akers, & Rivera, 2019), ¥ 79| PBIS= Uh&4
gt AolA Apeol7h STk =, PBISAlE= MIZBARD FA, AYAA FA, dAVIE n
A FA wet g AR FA o] TIET By ddF R BE AR FA)
of thall BSTE AAT = fITh EF BSTZ7F R38HA LU TA Al e}
at7], 34 Efolw AR )E QUATE B AT F22 BSTY EF’%—E* st Al ohdEt
o] Al FFo] STtk e AFe AR el $5AY FAE TR
BSTE AAEAT 547 Al S84 o] Zxshe 3820 fr¥kCooper et al, 2019y
PJAHoZ HAisls o F8IdAT FEATFNAME AP SA, dAV|E 2y, 529
Aol slgst= A Mkl tiste] BSTE &) 282 BaUt vk
=4, PBIS WA A AA7F o mEsith PEAY S *78?1} Hﬂoﬂ
AE =70 S BE 7R 52 T
2018). Levk & A7ollA] pBIS thAAtZ AAE S DUuAte] FHZQD Al A5k
aAFHNoH M o]Fo AHJYAH ARE It oleldt WA A= FduAte] 8
oJ& PBISE AT AHIAA 5, 2018)004 AT AApeh FARHAIRE S&ATA M=
REHE AW TTE ASH] BT ARE B0Y Dot Aok peise) U A WU F

29
}q.
b
o
AN
XN

2 Hob ofy
i?L iﬁ o=

_101' oj

O

x5t
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La5E / HEslE 3B BSEMe K(PBIS)0) AR o] 2e1E0] Y5 nix/s E1}

3= AFE0)tKSugai & Horner, 2006). AAEE HIROZ JAMEA-S UF-S o] PBISY F A
Halele fromet A49E 71dE F & AoIthCemens et al, 2021).

AR, PBIS ® THYCRA SR o] AFA ety B AFolA= pBIS "ol X3
SHETL AE FA M HEs AU TPl duksl AR = SIEA] vk shael A
HHRAE AeYst= PRISY FA| SAHAEE ] fI8 wAtelA BSTE A7) wiEelth
T8y PBIS A8 Al R ot Pxe Il moddA= FRILF 7PEolA PRISE ABE
A% Bk, Wi, 3%, 2018). A4 FAEE P> £}, FRo; FeAeS
S7tAeH FRof FA o] FFH ATkl 3], YU3], 2021; Lucyshyn et al, 2015). THEHA
WALE O o 2 AASE BsTe EHE AWE AT A I Fetherston & Sturmey, 2014; Homlitas et
al.; 2014; Lerman et al., 2008; Miller et al., 2014; Nigro-Bruzzi & Sturmey, 2010; Parsons et al., 2013;
Pence et al., 2012; Sarokoff & Sturmey, 2004)E HIHOZ T&AFNAME HEE UIdo 2 NG
BST 77} oloj&of & Aotk &3] 5, 2019; AFY T, 2021).

Uin, G ATE s 94 Bd =] SAVE Atk B A9 g gL 5 St

S AT FA AZA A 1Holth o B2 S R, B} ThkeE AadlA,
SEATE FY3te] 93 BEEE 4T FaUl JthHormer et al, 2005; #2005, 2019).
ol FEI AT ke Frafof & Ao|tt. PBISE St &3¢} AAE :rL*u.Z*@HOF StER
7149 &9 Aol asthAd A, WA, 2017; FHE T, 2017; YA,
a8y B ATe e AR VIR §¢ PRISE Adste TR ARE QH'S‘W %é{‘iﬁ}.
u]=-2] OSEP(office of special education programs)oﬂ W2 pBIS A3 7|7 1d o]ido] AAEY
(Center on PBIS, 2021) AAZ =9 AFEL 4 19 ASE vigo
BAY 5, 2010; YA, A3, 2019). FEAFNAE FES 7IHS T AAHE =k

= F

& ZoH pBISE A7IACE 9T F AEF od T A B 5= HAES o

=

Fl

FuEH
A, MAH =58 (2018), HEH ARG B 242 B%5AYo] ADHDAE o}E] EA

B D A F v 9 EFLF N 0|23 AAN, 193d), 345-369.

Ao, &a4, #9, o1HE, WL Qo). AEAUe] FHA PFAL] E5%E AT
[s13
:

s AR 2AER ) e Aeolg YBol N I BSEA - NUAT, 60)
81-100.
A7, FiE, A9, 94D o0, Al FAH BTAUe] B FHAT 540K,

9(3), 117-140.

- 93 -



A2 PEAdol AHZH N FAPFEH} TARASE T
oL, 50), 177-197.
ARA, A A 2017). T A PEALE Tl AAE B Ado] FFTF
S AEA 5E, FAFASEE 2 Su Z917]dd o =
A - HSTORRATE, 33(1), 85-105.

of2
o
03 Pu

ydy, Ao dmE, 23 (2018). sHEAYL BHEA FAHZ YA Yol 5L &
AW E 7ot shdrdl S A= dF stEaeletE|X] st 15(1), 91-109.

THE A, ol¥9d (o17). MEAY] TAA dFA o] AHZN =T AP Eol
X G XHEFoRAT, 19(1), 105-126.

WA, AL o11). A FEA Y] ADHD oFs9 FHFEe e AT nAE=

23 M - @ESEOf AT, 272, 1-32.
23], HAL, o438 (2019). WEARLS T WFA o] A& B A Gl Sy
TAHE B AaT el mAs T M - ASHONAT, 3503), 21-44.
s, W23 2015). /HESE 44 AeALo] 25n FHF FAAA obse] Y
%049} T4 Wl FFoll A= Y XNHFOHATE, 17(2), 49-71.

ol&X, N3], =N, W23 (2018). WEAH A2 BEA o] dnbstul TR
78‘9] AXGN 2] wo el Feol vAs IFE HBSEAM - XAAT, 5Q),
159-179.

AT, Bk, ol &4 021). HETVIEeFTH0] LR obF FRO| HAE NEAE uF F
H A=) A= 83} I - K2

I3 (016, ESFY o|20f 7|ZE HSKIY (28). A2 SHAAL

o

THE, °oJFH (016, THH YFA o] AHZNGY] FARBETH FHFAYTA A=

B ETusXNG: 0|2 AH, 17(1), 61-83.

o]A3], dA3] o21). A&7t FEIF FEd 3AHA AeAdo] AF G Hele =4 3
ol PA= Y M - BSEORAT, 37(1), 29-54.

ol %, AL, WG, s, B4, HAZY (2019). SBSHSEM. A& FAAL

ANAHBAANTEA (2018). 2019 Fostl 27|H= EH?'H olwdd. 1A A=Ak

PG, HHE 2019). 55T T 2 FAA PFA o] EFuAtY SFHEr]e ¥
WAL 57 89 rﬂlﬁﬁiﬂl A 23 #SEA - X[AAT, 6(1), 41-69.

A3, 79, 143, FEol, Mes (2019). /NEstE THF PFA Lol AFH AA -

A o] AR Fel MAE FF HSEM - XJAT, 6(2), 23-47.
Q8]A oA W3] 2020). NEAYL] FAZA FEA Lo A AA Gole] &3} B A3
FFol A FIF YSEA - X[HAT, T3), 1-20.
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Abstract

The Effects of Individualized Positive Behavior Interventions
and Supports (PBIS) on Class Engagement of a Student

with Intellectual Disabilities”

Kang, Youngmo (Korea University)
Kang, Yunmo (Daniel School)
Son, Seung Hyun' (Korea University)

This study was conducted to find out the effects of individualized positive behavior interventions and supports
(PBIS) on class engagement of a student with intellectual disabilities. The participant was a post-secondary
student with intellectual disabilities in a special school. Observed target behaviors were on-task behaviors and
disrupting behaviors during the class. The interventions were individualized PBIS, which were consisted of team
building, use of functional behavior assessment (FBA), hypothesis developmental, behavior intervention plan
(BIP), and behavioral skills training (BST). Multiple baseline design across settings was used to examine the
effects of PBIS on class engagement. The class was recorded using video for 30 minutes, excluding 5 minutes
of the beginning and end of the class. Target behaviors were recorded using time sampling in 15 intervals and
calculated in occurrence rate. Overall, The results of the visual analysis found that PBIS with implementation
was effective to improve on-task behaviors and reduce disruptive behaviors during the class. This effect was also

maintained after a certain period. Discussions, limitations, and future researches were suggested.

Keywords : Positive Behavior Interventions and Supports (PBIS), Individualized supports (Tier 3), Intellectual
disabilities, Class engagement, Behavioral Skills Training (BST)
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